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ABSTRACT 
This research addresses changes in adolescent problem behaviors and academic achievement 
following a parental relationship dissolution. It employs awithin-group design utilizing two 
waves of data from the longitudinal National Survey of Families and Households (NSFH). It 
explores how family processes and adolescent characteristics influence adolescent outcomes 
of youth who experience parental marital or cohabitation dissolution. Increases in the age of 
the child at dissolution, the time since dissolution, and parent-child relationship quality were 
related to decreases in adolescent problem behaviors over time. Increases in predissolution 
parental conflict were related to increases in problem behaviors. In addition, parental marital 
status was related to adolescent problem behaviors with those who experienced marital 
dissolution being more likely to experience increases in problem behaviors after a dissolution 
than those who experienced cohabitation dissolution. Higher levels of postdissolution 
adolescent self-esteem were related to increases in academic achievement, while older 
children at the time of dissolution had decreases in academic achievement. In addition, 
increases in income and increases in parent-child relationship quality were related to 
decreases in problem behaviors for those youth who experienced lower levels of self-esteem. 
Increases in the quality of the parent-child relationship were related to increases in academic 
achievement for those youth who had experienced high levels of predissolution parental 
conflict. Finally, increases in income were related to increases in academic achievement for 
those youth who also experienced increases in parent-child relationship quality. 
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INTRODUCTION 
Divorce is the most common parental relationship dissolution that an adolescent 
experiences. It has been predicted that nearly 40% of the youth in the United States will live 
in asingle-parent family due to divorce before they reach the age of 16 (Heath & 
MacKinnon, 1988; Shaw, Winslow, &Flanagan, 1999). In addition, the rate of cohabitation 
has increased by 2.3 million couples between 1990 and 2003 and approximately 2.9 million 
children under the age of 18 years reside in heterosexual, cohabitating households. (U.S. 
Bureau of the Census, 2003). Of these cohabitating relationships, 39% end in dissolution 
within one year and 49°Io end within ten years (Bramlett &Mosher, 2002). 
In view of the fact that so many youth are experiencing parental relationship 
dissolutions through divorce and the breakup of cohabitating relationships, it is important to 
understand the individual and family factors that can assist youth in adapting after parental 
relationship dissolution. Research on the wellbeing of youth who experience the dissolution 
of a parental cohabitating relationship has been scarce since the majority of research has 
focused on children of divorce. However, one study did find that children who experience a 
cohabitation dissolution are less likely to experience emotional problems than children who 
experience marital dissolution (Wu, Hous, & Schimmele, 2006). Thus, the current research 
addressed adolescent adjustment after marital dissolution (divorce) and cohabitation 
dissolution, herein referred to collectively as parental relationship dissolution. 
Indeed, the effect of parental marital dissolution on adolescent functioning is well 
documented. For example, divorce is commonly associated with behavior problems for 
adolescents, including externalizing problem behaviors (e.g., disobedience and bullying), 
internalizing problems (e.g., depression and anxiety; Amato &Keith, 1991; Hetherington, 
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Stanley-Hagan, &Anderson, 1989; Wolchik et al., 2002), and academic failure (Biblar~ & 
Gottainer, 2000). However, the differences in functioning between adolescents who 
experienced divorce and adolescents who grow up in intact, biological families have been 
small and continue to decrease as divorce becomes more common (Amato &Keith; Demo & 
Acock, 1996). Additionally, the majority of adolescents do not exhibit serious emotional 
disorders after parental marital dissolution (Chase-Lansdale, Cherlin, &Kiernan, 1995; 
Hetherington, Bridges, & Insabella, 1998) and problems that are experienced decrease over 
time (Amato &Booth, 1996; Hetherington, 1993). 
Most studies compare adolescents who experienced a parental divorce with adolescents 
from intact, biological families with adolescents coming from a divorced household 
experiencing a lower level of wellbeing (Amato &Keith; Demo &Acock). In addition, youth 
who live in cohabitating households are often compared to those living with two-biological 
married parents, with those living in cohabitating households having a lower level of 
wellbeing (Brown, 2004). Moreover, rarely are youth who have experienced the relationship 
dissolution of a parent studied separately to explore differences between adolescents who 
excel after parental relationship dissolution and those who do not. Therefore, this study 
explored within-group differences in adolescent problem behaviors and academic 
achievement of youth who have experienced parental relationship dissolution. 
Even though a link between marital relationship dissolutions and adolescent adjustment 
has been established, the individual and family processes that influence problem behaviors 
and academic achievement after a parental relationship dissolution are complex and 
understudied. This study assessed these complex pathways through a multitude of individual 
and family risk and protective factors. First, a series of standard covariates were assessed 
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including marital status, parental education, family income, time since the dissolution, and 
age of child at time. of dissolution. Second, predissolution parental conflict, changes in 
education, changes in income, changes in parent-child relationship quality, and 
postdissolution adolescent self-esteem were explored. Finally, to discuss within group 
changes in problem behaviors and academic achievement following a parental relationship 
dissolution, adolescent predissolution functioning was taken into account. Figure 1 on page 
43 displays the proposed relationship among the study constructs. 
In sum, the purpose of this research was to explore the individual and family processes 
that influence adolescent problem behaviors and academic achievement after parental 
relationship dissolution. By accomplishing this goal, this research addresses several 
limitations that exist in the current literature. First, the current study contributes to the 
literature on adolescent wellbeing after parental relationship dissolution by utilizing awithin-
group design. Second, rather than taking a traditional deficit approach, this research focused 
on adolescent characteristics and family processes that may be protective and enhance 
adolescent wellbeing after the relationship dissolution of a parent in spite of potentially 
aversive conditions. Third, the study focused on adolescents who have experienced parental 
relationship dissolution through both marital and cohabitation dissolution. Finally, the 
National Survey of Family and Households (NSFH) dataset is a longitudinal sample and the 
use of this dataset contributes to our understanding of the complexity of adolescent 
adjustment over time by taking into account the predissolution functioning of the adolescent. 
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LITERATURE REVIEW 
Theoretical Framework 
A variety of risk and protective characteristics and processes influence adolescent 
wellbeing after parental relationship dissolution. Family processes that occur prior to the 
dissolution are related to postdissolution outcomes (Demo & Acock, 1996). In addition, 
changes in family processes, such as increases in parent-child relationship quality, influence 
postdissolution functioning (Johnson, 2003; Wolchik, West, Sandler, Tein, Coatsworth, 
Lengua, Weiss et al., 2000). Thus both, predissolution family processes and changes in these 
family dynamics, are accounted for in the theoretical and analytic modeling of this study. 
In this research, the influence of these processes on adolescent problem behaviors and 
academic achievement were studied using bioecological theory, as well as risk and resiliency 
theory. The bioecological framework suggests that adolescents are embedded in a multilayer 
system and that these multiple systems interact to influence development-over-time outcomes 
(Bronfenbrenner &Morris, 1998; Whitechurch &Constantine, 1993). Thus, adolescent 
problem behaviors and academic achievement result from the reciprocal interactions between 
the youth and the environment in which the youth develops. 
As shown by Figure 1 on page 43, two microsystems in which adolescents are 
embedded are the family and the individual microsystem (Bronfenbrenner &Morris, 1998). 
Within these microsystems, there are factors that can act as risk or protective factors as 
described in the risk and resiliency literature (Rutter, 1985). A risk factor increases 
vulnerability for detrimental developmental outcomes, whereas a protective factor increases 
adaptability and enhances an individual's ability to respond to aversive situations in the 
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future. The risk and protective factors of both the family and the individual microsystem that 
are addressed by this study are reviewed below. 
Family Microsystem Risk and Protective Facto~.s 
Within the family microsystem, family structure (Brown, 2004), high levels of parental 
education (Blackwell, 1998; Conger, Conger, &Elder, 1997; Ham, 2004; Sewell &Shah, 
1968), high economic resources (Conger et al., 1997; McLanahan, 1997), and the quality of 
the parent-child relationship can act as protective processes for adolescent functioning during 
times of parental relationship dissolution (Booth &Amato, 2001; Bronfenbrenner &Morris, 
1998; Hetherington, 1993; Videon, 2000). On the other hand, high levels of predissolution 
parental conflict can decrease an adolescents' functioning overtime (Buehler &Gerard, 2002; 
McDonald & Grych, 2006). 
MaYital Status 
In general, it has been reported that children in cohabitating families have a higher 
level of problem behaviors and lower level of academic achievement than those in two-
biological-parent-married families (Brown, 2004) .There has been little research that 
specifically addresses adolescent wellbeing after parental cohabitation dissolution; however, 
emerging research indicates that cohabitation dissolution is not related to changes in 
adolescent behavioral outcomes (Wu et al., 2006). In order to contribute to the literature on 
the effects of cohabitation dissolution on adolescent wellbeing, this study simultaneously 
addresses both marital and cohabitation relationship dissolution. 
PaYental Education 
The research linking maternal and paternal education level to adolescent problem 
behaviors and academic achievement have been mixed. Higher levels of maternal education 
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are related to lower levels of problem behaviors (Amato &Rivera, 1999) and higher levels of 
adolescent academic achievement (Blackwell, 1998; Conger et al., 1997; Ham, 2004; Sewell 
& Shah, 1968). However, these results do not consistently carry-over to paternal education. 
Some researchers have reported high levels of father education is beneficial for adolescent 
academic achievement (Sewell &Shah, 1968; Blackwell, 1998), while other researchers 
report the level of father education has no influence on adolescent academic achievement 
(Ham, 2004). This study is unable to disentangle these differences. Thus, parental education 
of the caregiver, regardless of whether it was the adolescent's mother or father, was explored 
for its influence on adolescent problem behaviors and academic achievement after parental 
relationship dissolution. In addition, a parent may return to school after relationship 
dissolution to increase their education. Therefore, increases in education were explored for 
independent as well as potential moderating effects on change in parent-child relationship 
quality and adolescent self-esteem in regard to adolescent problem behaviors and academic 
achievement after parental relationship dissolution. 
Family Income 
The economic situation of a family influences the chance that parental relationship 
dissolution will occur, as well as the overall adjustment of adolescents who experience 
parental dissolution (Conger &Conger, 2002; Conger et al., 1997; Mayhew & Lempers, 
1998; McLanahan, 1997). Parents with unstable incomes or those who live below the poverty 
threshold are more likely to divorce (Hetherington et al., 1989). Moreover, after relationship 
dissolution many families experience a drastic decline in income and are more likely to 
experience poverty (Gately & Schwebel, 1991; Hetherington et al., 1998; Hilton, Desrochers, 
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& Devall, 2001). In the United States, approximately 65% of single-mother and 45% of 
single-father families have economic resources below the poverty threshold (Fields, 2003). 
Although it is agreed that economic resources have an influence on adolescent 
wellbeing, there is disagreement on whether economic resources have a direct effect or 
indirect effect on adolescent problem behaviors and academic achievement (Conger & 
Conger, 2002; Conger et al., 1997; Mayhew &Lempers, 1998; McLanahan, 1997). 
McLanahan reports that income accounts for a large portion of the difference in academic 
achievement when comparing youth residing in one-parent and two-parent families. Others 
report that economic disadvantage influences adolescent outcomes indirectly by increasing 
parental conflict and in turn parenting behaviors (Conger &Conger; Conger et al.; Mayhew 
& Lempers). When the quality of the parent-child relationship is high, economic 
disadvantage is less likely to influence adolescent outcomes (Conger &Conger; Mayhew & 
Lempers). Therefore, in this study predissolution economic resources and changes in 
economic resources were considered. Additionally, this study tested how improvements in 
economic resources following the dissolution exacerbated the link between improvements in 
parent-child relationship quality on adolescent problem behaviors or academic achievement 
after parental relationship dissolution. This relationship was also explored for adolescent self-
esteem. 
Time Since Dissolution 
The association between parental relationship dissolution and higher levels of 
adolescent problem behaviors and lower levels of adolescent academic achievement has been 
documented (Amato &Keith, 1991; Hetherington et al., 1989; Wolchik et al., 2002). What is 
less clear is how problem behaviors and academic achievement change over time. It is 
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proposed that although immediately following parental relationship dissolution adolescents 
experience functioning and academic problems, the intensity of these problems dissipates 
over time (Amato &Booth, 1996; Cherlin, Furstenberg, Chase-Landsdale, Kiernan, Robins, 
Morrison, & Teitler, 1991; Hetherington et al. 1998). Therefore, the time since the 
dissolution was considered. 
Quality of'Parent-Child Relationship 
The quality of the parent-child relationship has been shown to have a dramatic effect on 
the adjustment of adolescents after the relationship dissolution of a parent (Hines, 1997). In 
fact, adolescent adjustment after parental relationship dissolution is moderated by the quality 
of the parent-child relationship with those adolescents who experience a high quality parent-
child relationship having less problems adjusting after parental relationship dissolution 
(Barber, Ball, &Armistead, 2003; Hetherington et al., 1998; Videon, 2002). Often problems 
in the parent-child relationship are present 8 to 12 years prior to the dissolution, which makes 
it imperative to control for predissolution parent-child relationship quality when exploring 
adolescent outcomes after parental relationship dissolution (Amato &Booth, 1996; Cherlin et 
al., 1991). 
Researchers have reported that the quality of the parent-child relationship can decrease 
after parental relationship dissolution. The level of conflict between custodial mothers and 
their children often increases (Hetherington, 1993). However, over time the relationship with 
daughters returns to a predissolution level while relationships with sons may not 
(Hetherington). Custodial fathers also experience parent-child relationship disruption after 
dissolution, but single-father families appear to return to a predissolution functioning level 
faster than single-mother households (Hetherington). When parents use warm, affective 
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parenting behaviors with low hostility, there is a smaller increase in problem behaviors after 
parental relationship dissolution (Conger &Conger, 2002). 
Parenting styles that utilize open communication (Fisher &Dixon, 2001; Hines, 1997), 
support (Amato &Rivera, 1999; Gately & Schwebel, 1991; Gray &Steinberg, 1999), 
monitoring (Arnett, 1992; Hetherington, 1993), and affection (Hines; Hetherington; 
Voydanoff, 2004) can act as a protective process and enhance parent-child relationships after 
parental relationship dissolution. The domains of communication, support, and affection are 
complex and interrelated. Open communication in a family allows adolescents and parents to 
explore expectations about behaviors within and outside of the parent-child relationship 
(Fisher &Dixon) and shared decision making through productive communication enhances 
the quality of the parent-child relationship (Collins & Laursen, 2004). The level of parental 
involvement and time spent with the adolescent are indicative of parental support in the 
parent-child relationship (Amato &Rivera; Gray &Steinberg; Hines). Quality 
communication and parental involvement facilitates the development and maintenance of 
affective bonds (Voydanoff). 
For the purpose of this research, parent-child relationship quality was defined as the 
level of communication, support, monitoring, and affection present in the parent-adolescent 
relationship. A quality relationship with one parent can help protect adolescents from 
postdissolution adjustment problems and from the negative effects of parental conflict 
(Gately & Schwebel, 1991). Thus, the quality of the parent-child relationship prior to the 
relationship dissolution was explored as well as how that relationship changed following the 
parental relationship dissolution. Finally, this study assessed if improvements in parent-child 
relationship quality augmented the relationship between adolescent postdissolution self-
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esteem and adolescent problem behaviors or academic achievement after parental 
relationship dissolution. 
Parental Conflict 
The last characteristic of the family microsystem to be addressed is a risk factor — 
predissolution parental conflict. Specifically, it has been shown that parental conflict 
increases the parent's use of harsh discipline, reduces parental involvement with the 
adolescent, increases the frequency of parent-adolescent conflict, and increases adolescent 
behavior problems (Buehler &Gerard, 2002; Hines, 1997). Conversely, if there is high 
conflict during a marriage, the adolescent will often display decreased problem behaviors 
after a divorce when they are removed from the conflictual environment (Hetherington et al., 
1998). In addition, several studies have determined that a high level of conflict between 
parents decreases adolescent academic achievement (Amato, 1993; Amato &Keith, 1991; 
Gately & Schwebel, 1991; Hetherington et al., 1998; McDonald & Grych, 2006). Booth and 
Amato (2001) reported when the level of conflict is similar, adolescents from divorced 
families had higher levels of wellbeing than adolescents from nondivorced families. 
Therefore, the level of parental conflict prior to the relationship dissolution was investigated. 
Furthermore, this study assessed if the level of predissolution parental conflict negated the 
relationship between improvements in parent-child relationship quality and adolescent 
problem behaviors or academic achievement after dissolution, as well as the relationship 
between postdissolution adolescent self-esteem and adolescent problem behaviors or 
academic achievement. 
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Adolescent Microsystem Risk and Protective Factors 
In the individual microsystem, the age of the adolescent at the time of the dissolution 
(Friedman & Chase-Lansdale, 2002) and adolescent self-esteem (Alpert-Gillis, Pedro-
Carroll, &Cowen, 1989; Wolchik et al., 2002) may act as protective processes for adolescent 
functioning during times of parental relationship dissolution. 
Adolescent Age 
The first individual characteristic that may act as a protective factor for youth who 
experience parental relationship dissolution is his or her age. A large majority of studies are 
cross-sectional and focus on a specific age group. For instance, Wolchik et al. (2000) studied 
children between the ages of 9 and 12 years. Hetherington (1993) studied 4-year olds 
However, children may be studied over time. For example, a longitudinal study of children of 
divorce collected data when the children were 7-years old and again when they were 11-years 
old (Cherlin et al., 1991). Although the time since the dissolution may be collected, the age 
of the child at the time of the dissolution is often not considered. In his update of the Amato 
and Keith (1991) meta-analysis of children and divorce, Amato (2001) reports that it is often 
difficult to interpret age data because the recorded age is the age at the time of data collection 
and not at the time of the dissolution. With the lack of empirical support, it has been 
theorized that those who experience parental relationship dissolution during adolescence are 
better able to adapt to the transition than those youth who are in early or middle childhood 
during the relationship dissolution (Friedman & Chase-Lansdale, 2002; Rutter, 1987) 
because older adolescents are better able to resolve parental loyalty conflicts, adapt to 
economic changes, and take advantage of support systems (Hetherington et al., 1989). 
Furthermore, older adolescents are more likely than younger children to experience an 
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increase in self-esteem and maturity after parental relationship dissolution (Gately & 
Schwebel, 1991). Therefore, the age of the adolescent at the time of the dissolution was 
investigated for its potential impact on adolescent problem behaviors and academic 
achievement after parental relationship dissolution. 
Adolescent Self-estee~z 
The second individual characteristic that may serve as a protective process during 
parental relationship dissolution is self-esteem. Self-esteem is indicated by one's feelings of 
worth and level of satisfaction with self (Barber et al., 2003). Adolescents who experience 
higher levels of self-esteem are more adaptable during times of stress (Rutter, 1987). 
Adolescents who experience higher levels of self-esteem appear to be more resilient and able 
to adapt to adversity after parental relationship dissolution than those that experience lower 
levels of self-esteem (Alpert-Gillis, Pedro-Carroll, &Cowen, 1989; Wolchik et al., 2002; 
Hetherington, 1993). In this research, the adolescent's level of self-esteem was explored for 
its influence on adolescent problem behavior and academic achievement after parental 
relationship dissolution. 
Conclusion 
While considering adolescent age at dissolution, time since dissolution, predissolution 
family income, parental education, and parent-child relationship quality, this research 
addressed the influence of changes in parent-child relationship quality and adolescent 
postdissolution self-esteem on adolescents' problem behaviors and academic achievement 
after parental relationship dissolution. Additionally, the research focused on whether or not 
changes in parental education or family income, and predissolution parental conflict modified 
the relationship between changes in parent-child relationship quality and postdissolution 
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adolescent self-esteem on problem behaviors and academic achievement. It was hypothesized 
that: 
1) An increase in parent-child relationship quality and higher levels of adolescent self-
esteem would be positively related to decreases in problem behaviors and increases in 
academic achievement. 
2) Increases in parental education and family income as well as low levels of 
predissolution parental conflict would reduce the relationship between a change in 
parent-child relationship quality and adolescents' problem behaviors and academic 
achievement. 
3) Increases in parental education and family income as well as low levels of 
predissolution parental conflict would reduce the relationship between adolescents' 
self-esteem and adolescents' problem behaviors and academic achievement. 
4) Increases in parent-child relationship quality would enhance the relationship 
between adolescents' self-esteem and adolescents' problem behaviors and academic 
achievement. 
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METHODS 
Sample 
This study was conducted using data collected for Wave 1 and Wave 2 of the National 
Survey of Families and Households (NSFH). Wave 1 was conducted from 1987 to 1988 and 
involved a national probability sample of 13,017 participants (Sweet, Bumpass, &Call, 
1988). The main sample of 9,634 participants represented the United States population 19 
years of age and older. The remaining 3,383 participants represented the oversampled groups 
of Blacks, Puerto Ricans, Chicanos, single parents, stepfamilies, cohabitating persons, and 
persons who recently married. 
A primary respondent was randomly chosen from all adults living in the household and 
they completed an interview and aself-report questionnaire. Thus, the primary respondent 
may be the adolescent's mother or father. In addition, since some households at Wave 1 were 
stepfamilies, the householder may be a stepparent to the adolescent. Throughout this paper 
we refer to the primary respondent as the primary caregiver. Interviews and self-report 
questionnaires were also completed by the spouse/partner of the primary respondent. These 
respondents are referred to as the secondary caregiver. The primary and secondary caregivers 
answered a series of questions about a focal child who was randomly chosen from all 
children in the household. At the time of the first interview, the focal child was between the 
ages of 5 and 11 years (ltd = 8.15 years, SD = 2.28 years). The interview response rate for 
Wave 1 was 74% (Sweet, Bumpass &Call, 1988). 
NSFH Wave 2 was conducted from 1992 to 1994. A total of 10,008 primary caregivers 
from Wave 1 were interviewed again and completed self-report questionnaires (Sweet, 
Bumpass, &Hansen, 1995). This included ex-spouses/ex-partners of the primary caregiver 
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from Wave 1. The response rate for the primary caregivers was approximately 77%. By the 
time of the Wave 2 interview, the focal children were adolescents between the ages of 10 and 
19 years (M = 14.05, SIB = 2.29) and separate interviews were conducted with these youth via 
telephone (Center for Demography and Ecology, 1996). 
This study focused only on adolescents who experienced parental relationship 
dissolution between Wave 1 and Wave 2 of the survey (n=146). A series of comparisons 
were conducted to test whether at Wave 1 adolescents included in the sample varied on key 
study constructs from those who did not experience relationship dissolution. See Table 1 on 
page 44 for a report of these results. Four significant differences were found. First, those who 
eventually experienced dissolution were more likely to be living in a cohabitating household 
prior to the dissolution (t = 2.66, p < .Ol). Second, those who eventually experienced 
dissolution had a younger parent prior to the dissolution when compared with the parent of 
those who did not experience a dissolution (t = 2.04, p < .OS) Third, those who eventually 
experienced dissolution had a lower level of parent-child relationship quality at Wave 1 than 
those who did not (t = 3.03, p < .Ol). Fourth, the level of parent conflict was higher in those 
households that eventually experienced dissolution than in those households who did not (t = 
3.56, p < .001). In addition, at a trend, adolescents who eventually experienced a parental 
relationship dissolution had a higher level of problem behaviors that those who did not (t = 
1.96, p < .10) 
MeasuYes 
Exploratory factor analyses using principal component extraction and Cronbach's alpha 
reliability tests were conducted to create composite variables of interest in this study. These 
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results are shown in Tables 2 through 6. Missing data were replaced with series means at the 
item level. On average, approximately 10°Io of the data was imputed. 
Adolescent Outcomes 
Problem behaviors. Collected at Wave 1 and Wave 2 from the Wave 1 primary 
caregiver, problem behaviors were measured using nine items selected from the Child 
Behavior Checklist (Achenbach, 1987). For the purpose of this research, six items scaled 1 to 
3 were summed to represent adolescent problem behaviors at each wave (aware 1 = .64; 
aWave 2 = .79). These questions include child is unhappy, sad, depressed; loses temper easily; 
is stubborn, sullen, or irritable; bullies, mean, or cruel to others; disobedient; and has trouble 
getting along with other children (LeProhn, Wetherbee, Lamont, Achenbach, & Pecora, 
2002. See Table 2 on page 45 for factor loadings of these items. 
Academic achievement. Academic achievement information was collected from the 
primary caregiver at Wave 1 and from the primary caregiver, secondary caregiver, and 
adolescent at Wave 2. At Wave 1, primary caregivers were asked if the focal child was one 
of the best in the class or near the bottom of the class, with 1 representing near the bottom of 
the class and 5 representing one of the best (M = 4.08, SD = .86). At Wave 2, both the 
primary caregiver and the adolescent were asked the type of grades the adolescent had 
received with 1 indicating mostly F's and 8 indicating mostly A's. The data from the primary 
caregiver had large quantities of missing data (30%). For those cases, where both the primary 
caregiver and the adolescent responded (n=104), approximately 70°Io of adolescents' and 
caregivers' reports were within one letter grade of each other and 90% were within 2 letter 
grades of each other. Apaired-samples t-test showed that adolescents' reports (M=5.54, SD = 
1.70) were not significantly different from the primary caregivers' (M=5.64, SD = 1.87) 
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reports of grades (t=.63, p=.53). Since the t-test was non-significant and to maximize sample 
size, adolescent's reports of achievement at Wave 2 were used (M = 5.74, SD = 1.58). 
Finally, reports from Wave 1 and Wave 2 were standardized to utilize a similar scale. 
Risk and PYotective Processes 
Marital status, parental education level, household income, time since dissolution, and 
child age at dissolution were used as relevant covariates. Marital status was coded as either 
married (o) or cohabitating (1). Parental education of the primary caregiver was based on a 
linear composite variable of 0 = no formal education to 20 = a doctorate or professional 
degree. Total yearly household income reported in dollars by the primary caregiver was used. 
The time since dissolution and the age of the child at dissolution were reported in months. 
Parent-child relationship quality. Three parent-child relationship quality composites 
were created. The primary caregiver reported on the quality of the parent-child relationship at 
Wave 1, while adolescent's reported on this relationship in Wave 2. At Wave 1, four 
questions rated on a 1 (never) to 5 (almost every day) scale asked about the frequency of time 
spent with child, hugging, praising and allowing the child to help set rules. A final question 
asked for an overall rating of the parent's relationship with the adolescent with 0 indicating 
really bad to 10 indicating perfect. The five items were standardized and summed to create a 
composite score with higher scores reflecting a higher quality parent-child relationship at 
Wave 1 (a Wa,,e 1 = .69). See Table 3 on page 46 for factor loadings of these items. 
The adolescent's view of the quality of the parent-child relationship with the primary 
caregiver at Wave 2 was utilized. Five questions indicated the level of communication and 
support (e.i., how likely are you to talk to parent if depressed). Two questions were indicative 
of the level of affection in the parent-child relationship (e.i., how often does your parent hug 
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you). Three questions addressed the level of monitoring (e.i., how much does your parent 
know about how you spend your time away from home). The final item was a global 
question on the overall quality of the parent-child relationship. The eleven items were 
standardized and summed to create a composite score that reflects the adolescent's view of 
the quality of the parent-child relationship with higher score reflecting a higher quality 
parent-child relationship (a wage 2 = .80). Factor analysis was conducted using principal 
component extraction and promax rotation. This rotation was utilized because of the 
anticipated correlated relationships among factors. The correlations between factors 1 and 2 
as well as factors 1 and 3 were r = .36 and r = .42, respectively while the correlation between 
factors 2 and 3 was r =.3 5 . For item factor loadings, see Table 4 on page 47. 
Finally, a change in relationship score was created. The correlation between the 
parent's Wave 1 report and adolescent's Wave 2 report of the quality of the parent-child 
relationship was r = 0.17. The change in parent-child relationship quality variable was 
created by subtracting the standardized Wave 1 parent-child relationship quality variable 
from the standardized Wave 2 parent-child relationship quality. 
Parental conflict. Information on parental conflict was collected at Wave 1 from both 
the primary caregiver and the secondary caregiver. The report of conflict that was utilized 
was based on where the child resided at Wave 2. For example, if the primary caregiver at 
Wave 1 was the mother and the child lived with the mother at Wave 2, then the primary 
caregiver's data for parental conflict was used. However, if the secondary caregiver at Wave 
1 was the father and the child lived with the father at Wave 2, then the secondary caregiver's 
data regarding parental conflict at Wave 1 was used. Conflict was measured using 7 
questions indicating the frequency of disagreements with 1 indicating never disagreed to 6 
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disagreed almost every day (e.i., how often did you have open disagreement about 
household tasks). The items were summed to create a composite score with higher scores 
reflecting a higher level of conflict (aware 1 = .77). See Table 5, page 48, for factor loadings. 
Adolescent self-esteem. The adolescent's perception of self-esteem was measured only 
at Wave 2 using four questions scored on a 1 (strongly disagree) to 4 (strongly agree) scale. 
Three questions are from the Rosenberg Self-Esteem Scale (Rosenberg, 1965) and one 
question from Pearlin's Mastery Model (Pearlin, Menaghan, Liberman, & Mullan, 1981). 
The items were summed to create a composite for the adolescent's perception of self-esteem 
with higher scores reflecting higher levels of self-esteem (a wave 2 = .63). See Table 6 on page 
49 for factor loadings of these items. 
Risk and Protective Processes: Moderating Variables 
This study included three moderator variables: parental conflict at Wave 1, as well as 
two change scores reflecting increases in parental education and changes in family income. 
First, predissolution parental conflict levels were considered (measurement detailed above). 
Second, a change in primary caregiver education was created by subtracting Wave 1 
education from Wave 2 education. Third, a change in family income was calculated by 
subtracting the Wave 1 family income from Wave 2 family income. 
Analytical Plan 
The current research focuses on the family and individual protective processes that 
influence adolescent adjustment after the relationship dissolution of a parent. The processes 
involved in adolescent adjustment are complex. In order to obtain a clear picture of the 
variables presented in this research, several statistical techniques were employed. First, 
descriptive statistics were utilized to provide information on the demographic and 
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background characteristics of participants. Second, correlations were computed among the 
study variables. Finally a series of lagged hierarchical ordinary least squares (OLS) multiple 
regression analyses were used to address the research hypotheses. 
The basic model to address Hypothesis 1 is shown below in equation l.l: 
(l.l) Adolescent Outcomei2= ~o + ~31Adolescent Outcomeil + ~32Covariates + ~330Parent-
Child Relationshipi2 + ~4 Self-esteemi2 + £i 1 _~ 
To test Hypotheses 2 and 3, a series of moderation tests were explored. The equation 
previously mentioned above was used to determine tree influence of family and adolescent 
protective processes on adolescent problem behavior and academic achievement. In order to 
determine if changes in the level of parent-child relationship quality and adolescent self-
esteem depend on demographic and contextual variables, a series of moderation models were 
utilized. Following Aiken and West (1991), all continuous variables were centered in order 
to reduce multicollinearity errors. Each moderation variable was then interacted with the 
independent variables of change in parent-child relationship quality and adolescent self-
esteem one at a time. The key study variables as well as the covariates were entered into the 
regression first, followed by interaction terms that were entered sequentially. Finally, slopes 
of the statistically significant interactions were plotted to ease interpretation.. 
The basic moderation model is represented below in equation 2.1. 
(2.1) Adolescent Outcomei2= ~o + ~31 Adolescent Outcomei 1 + ~i2Covariates + 
~330Parent-Child Relationshipi~ + ~4 S elf-esteemi~ + ~35 Interaction Term + £~ 1-2 
Weights 
The NSFH dataset uses a series of weights in order for data to reflect differences in the 
number of population units that each case represents by taking into account the sample 
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design and patterns of nonresponse. The final person-level weights for Wave 1 consist of the 
components of a basic sampling weight, screening and interview nonresponse weights, and a 
poststratification weight. The final weights for Wave 2 take into consideration the final 
weight from Wave 1, tracing weight, interview nonresponse weight, and poststratification 
weight (Center for Demography and Ecology, 1998). A11 analyses were first conducted 
unweighted in SPSS and then conducted weighted in STATA. Results did not significantly 
vary across weighted and unweighted models; therefore, for parsimony, weighted analyses 
are presented here. 
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RESULTS 
Demographics 
Descriptive statistics are contained in Tables 7 and 8, while correlations among the 
study variables are contained in Table 9. The 146 adolescents who experienced a parental 
relationship dissolution included 83 females (57.2°Io) and 63 males (42.8%). By the time of 
the second interview, the adolescents were between the ages of 10 and 19 years with a mean 
age of 14.05 (SD = 2.25). At Wave 1, 73.6% of the adolescents lived with both biological 
parents and 91.4°'0 (133) of the parents reported they were married. Parental relationship 
dissolutions included 90 (61.5%) that transitioned from marriage to divorce, 44 (29.9°0) that 
transitioned from marriage to separation, and 13 that transitioned from cohabitation to 
separation (8.6%). The time since the relationship dissolution was a minimum of 0 months 
and a maximum of 7.5 years with a mean of 3.21 years (SD = 1.90). 
The mean age of the primary caregiver at Wave 1 was 33.98 years (SD = 5.99 years) 
with a range from 21 to 53 years. The primary caregivers were predominantly White 
(78.2%). Other races represented included African-American (14.2%), Mexican-American 
(3.7°Io), Other Hispanic (2.9°Io), and American-Indian (1 %). The mean education level of the 
primary caregiver at Wave 1 was 13.17 (SD = 2.74), representing a high school diploma or 
GED on average, and at Wave 2 was 13.29 (SD = 2.76). The change in education level 
between Wave 1 and Wave 2 ranged from 0 to 3 years with a mean of .13 (SD = .39). The 
total household income at Wave 1 and Wave 2 were similar (Mwa~e 1 = $37,792, SD = 
$20,458; M wave 2 = $36,282, SD = $22,914). The change in income between Waves 1 and 2 
had a mean decrease of $1509 (SD wage 1= $24,689). 
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Hierarchical Multiple Regressions 
Manz Effects Models 
To address Hypothesis 1 in this study regarding the associations between individual 
and family process variables and their influence on adolescent functioning after parental 
relationship dissolution, a series of ordinary least squares hierarchical multiple regression 
analyses were conducted. See Table 10 for results for problem behaviors and academic 
achievement, respectively. The final model is shown for parsimony. 
First, predissolution functioning was found to be significant, but only for problem 
behaviors (~3 = .21, p < .OS). Second, adolescents whose parents were married had larger 
increases in problem behaviors than adolescents from cohabitating households ((3 = .18, p < 
.OS). Third, the age of the child at the time of the dissolution was shown to be a significant 
predictor of problem behaviors ((3 = -.30, p < .OS) and academic achievement ((3 = -.42, p < 
.O1). Specifically, older children had greater decreases in problem behaviors and academic 
achievement over time. Fourth, as more time passed since the dissolution, decreases in 
problem behaviors occurred ((3 = -.30, p < .Ol). Fifth, higher familial income at Wave 1 was 
significantly related to increases in academic achievement (~i = .40, p < .001) and to 
decreases in problem behaviors at the trend level ((3 = -.16, p < .10). Finally, a standard 
deviation increase in parent-child relationship quality was linked to just nearly a third of a 
standard deviation decrease in problem behaviors (R = -.31, p < A1). 
Three other findings that support the general pattern of results were found at a trend 
level. Specifically, high levels of parent-child relationship quality at Wave 1 decreased 
problem behaviors ((3 = -.19, p < .10), while high levels of predissolution parental conflict 
increased these actions ((3 = .20, p < .10). These two relationships did not hold in the 
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academic achievement models. Lastly, a standard deviation increase in adolescent self-
esteem was related to nearly a fifth of a standard deviation increase in academic achievement 
Modej^ation Models 
A series of ordinary least squares multiple regressions tested three moderating 
hypotheses. First, Hypothesis 2 was partially supported. Although change in parent education 
had null effects, it was found that the relationship between changes in parent-child 
relationship and increases in adolescent academic achievement was amplified by 
predissolution parental conflict (~3 = .19, p < .OS). Specifically, as shown in Figure 2, 
improvements in parent-child relationship quality increased adolescent academic 
achievement over time, but only for those adolescents that experienced a high level of 
predissolution parental conflict. In addition, as shown in Figure 3, increases in family income 
increased academic achievement over time, but only for those adolescents who also 
experienced an increase in parent-child relationship quality and only at a trend level (~i = .17, 
p < .10). Figure 4 shows partial support for Hypothesis 3. Again, changes in parent education 
had no effect on the relationship between postdissolution self-esteem and adolescent problem 
behaviors and academic achievement. Predissolution parental conflict had null effects. 
However, it was found that increases in family income reduced adolescent problem behaviors 
over time, but only for those adolescents with low levels of postdissolution self-esteem. Once 
again, this relationship was significant at the trend level (~3 = .16, p < .10). Finally as shown 
in Figure 5, increases in parent-child relationship quality was found to negate the relationship 
between adolescents' low postdissolution self-esteem and adolescents' problem behaviors (~3 
_ .20, p < .01), supporting Hypothesis 4. 
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DISCUSSION 
This research contributes to current literature on the influence of individual and family 
processes on adolescent wellbeing after they experience the dissolution of a parent's 
romantic relationship by using awithin-group, longitudinal design of a nationally 
representative sample. It was found that increases in income, parent-child relationship 
quality, child's age at the time of the dissolution, and time since the dissolution were related 
to decreases in problem behaviors after dissolution. In addition, higher levels in income and 
increases in income were related to increases in academic achievement. Additionally, older 
adolescents had decreases in academic achievement. Furthermore, a high level of problem 
behaviors and parental conflict prior to the dissolution was related to increases in problem 
behaviors after the dissolution. 
understanding the Findings 
Predissolution Functioning 
It has been proposed that adolescents who experience parental relationship dissolution 
have lower levels of functioning prior to the dissolution and that predissolution functioning 
must be taken into consideration when studying postdissolution functioning (Amato &Keith, 
1991). Indeed, the adolescents in this study who experienced parental relationship dissolution 
also experienced higher levels of problem behaviors, lower levels of parent-child relationship 
quality, and higher levels of parental conflict prior to the dissolution than those adolescents 
whose parents remained together. In the multivariate models, it was shown that the level of 
predissolution functioning was significant for adolescent problem behaviors, but not for 
adolescent academic achievement. This may be due to the fact that there is less variation in 
academic achievement than there is in problem behaviors. The results of this study provide 
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additional support that families who experience dissolution have lower levels of functioning 
prior to the dissolution and that there is often a breakdown in family and individual processes 
prior to when the actual dissolution takes place (Amato &Keith, 1991; Cherlin et al., 1991). 
Marital Versus ColZabitation Dissolution 
Little research has been done on the differences between marital versus cohabitation 
dissolutions and their influence on adolescent outcomes. The small body of literature that 
does exist proposes that there is a higher level of emotional problems in children of marital 
dissolution when compared with children of cohabitation dissolution, but no differences in 
conduct disorders (Wu et al., 2006). In this study, problem behaviors consisted of bullying, 
loss of temper, and being disobedient and did not consist of conduct disorders at a clinical 
level as did the study by Wu and colleagues. According to this study, adolescents who 
experience marital dissolution are more likely to experience non-clinical types of problems 
when compared with adolescents who experience cohabitation dissolution. Further 
assessment exploring how individual and family processes influence clinical versus non-
clinical levels of problem behaviors in adolescents who experience parental relationship 
dissolution is warranted. 
Indeed, it may be that marriages have more of a religious or sacramental meaning for 
some families, and thus the effects of marriage dissolution rather than a cohabitation breakup 
may have greater significance for a family, and in turn have a larger impact on the child. 
However, it may also be that the family dynamics between adults and adolescents in married 
versus cohabitating households may vary. For example, the relationship between the primary 
caregiver's cohabitating partner and the adolescent may be conflictual or of a low quality in 
comparison to a household where a marriage is present. Thus, an adolescent's stress may be 
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eased when the parental cohabitation relationship ends. Relationships between all family 
members in a household need to be explored to understand these complex family processes 
in detail. 
Household Income 
The majority of families who experience dissolution also experience a change in 
income level, with many single-parent families living below the poverty threshold (Fields, 
2003) It appears, however in this study, that the level of income prior to dissolution is more 
predictive of problems after dissolution than a change in income. Specifically, increases in 
income following the dissolution were related to improved academic achievement but not to 
changes in problem behaviors. However, households that had a higher level of income prior 
to the dissolution had adolescents who experienced increases in academic achievement as 
well as decreases in problem behaviors after the dissolution. Specifically, an increase of 
approximately $24,000 in the 1980s was shown to increase academic achievement 
approximately one-half grade point and decrease problem behaviors by two points. This 
would be equivalent to approximately $41,000 today. This is a large amount of money for a 
small change in youth functioning. 
It may be that higher levels of income prior to a dissolution offer opportunities to these 
families that are not available to those with lower levels of income prior to dissolution. For 
example, an adolescent may have been able to receive a more advanced education at a better 
school or have a more supportive and engaged friendship group that offers that child 
resources and support. In addition, families that experienced higher levels of income prior to 
dissolution may have a more stable income postdissolution. This hypothesis was not tested, 
but it can be postulated that it may be linked to the ability of the nonresident parent to pay 
28 
higher levels of child support. Indeed, higher levels of financial resources after a dissolution 
have been linked to improved child wellbeing (Barber &Demo, 2006). 
Finally, the daily stressors associated with economic disadvantage decrease parental 
support, self-esteem, and consistent parenting practices (Conger at al., 1987; Mayhew & 
Lempers, 1998). Parenting practices such as these are indicative of the quality of the parent-
child relationship and in turn are related to levels of adolescent self-esteem. In turn, higher 
levels of self-esteem are related to increases in adolescent academic achievement. Indeed 
when considering interaction effects, when the level of income increased after the 
dissolution, the level of problem behaviors for adolescents with low self-esteem decreased, 
indicating a buffering effect of an increase in income for those adolescents with low self-
esteem. In addition, an increase in income also enhanced the relationship between increases 
in parent-child relationship and adolescent academic achievement. These analyses only 
tested a moderation model. Amoderated-mediation model which addresses the joint impacts 
of family income and self-esteem on family dynamics, and in turn youth functioning is 
warranted. 
Parent-child Relationship Quality 
Parenting styles that include high levels of open communication, support, monitoring, 
and affection enhance parent-child relationships after parental relationship dissolution. A 
high-quality parent-child relationship can buffer the negative effects of parental relationship 
dissolution for adolescents (Barber et al., 2003). As shown in the current research, increases 
in parent-child relationship quality are related to decreases in problem behaviors. This is 
especially true for adolescents with lower levels of postdissolution self-esteem. Indeed prior 
work has shown that a higher quality parent-child relationship is positively related to an 
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adolescents' level of self-esteem and in turn positive adolescent outcomes (Berg, 2003; 
Barber et al., 2003). 
In addition, previous literature has shown that income has an influence on family 
processes in that decreases in income and increases in parental conflict influences the quality 
of the parent-child relationship (Conger &Conger, 2002). Supported by this study, increases 
in income were related to increases in academic achievement after a dissolution, especially 
when there is also an increase in the quality of the parent-child relationship. As stated 
previously, parental financial strain influences the use of harsh discipline and inconstant 
parenting that, in turn, influences the quality of the parent-child relationship. 
Parental Conflict 
As anticipated, a higher level of parental conflict was related to increased problem 
behaviors in adolescents who experience parental relationship dissolution. This supports 
previous research (McDonald & Grych, 2006). Other researchers report that when there is a 
higher level of conflict prior to a dissolution and lower levels of conflict after dissolution, 
there is an increase in adolescent functioning (Amato &Booth, 1997; Hetherington et al., 
1998). In the current research, when there were higher levels of parental conflict prior to 
dissolution and an increase in parent-child relationship quality after the dissolution, 
adolescents experienced a greater increase in academic achievement. These results support 
previous research where selected interventions for children of divorce included focusing on 
parenting behaviors that increased the quality of the parent-child relationship and decreased 
the level of parental conflict (Wolchik et al., 2000). 
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Adolescent Self-esteem 
The level of adolescent self-esteem is important when considering the influence of 
parent-child relationship quality and changes in income on adolescent problem behaviors 
after parental relationship dissolution. Specifically, increases in relationship quality and 
income have a buffering effect only for those adolescents who experience low levels of self-
esteem. Adolescents with lower levels of self-esteem also have lower levels of adjustment 
during adolescence (DuBois, Burk-Braxton, Swenson, Tevendale, Lockerd, &Moran, 2002). 
Feelings of closeness to parents can increase self-esteem (Berg, 2003) and support from a 
parent can act as a buffer for adolescents with low self-esteem in regard to adjustment 
(DuBois et al.). There may be more of a buffering effect for adolescents with low self-esteem 
when compared with adolescents with higher levels of self-esteem because the former 
adolescents are at a greater risk for problems after parental relationship dissolution. 
Adolescent Age at Time of Dissolution 
In addition to its contribution to the research on married versus cohabitating 
dissolution, this research contributes to the literature on the influence of the child's age at the 
time they experience parental relationship dissolution. Most research considers the age of the 
child at the time of data collection (Amato, 2001) and the length of time since the dissolution 
(Cherlin et al., 1991). Few studies consider the age of the child at the time of the dissolution. 
Indeed, these results show that there are differences between the direction of influences 
on adolescent academic achievement and problem behaviors based on the age of the 
adolescent at the time of dissolution. Specifically, older children had greater decreases in 
problem behaviors than younger children. This may be due to older children being better able 
to employ coping skills that assist them in times of stress when compared to younger 
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children who may not have the advanced cognitive skills needed to cope during this stressful 
time (Folkman &Moskowitz, 2004). When children are older at the time their parents' 
relationship ends, they may be better able to adjust to the transition. For instance, 
adolescence is a time of individuation from parents and advanced cognitive thought 
processes, thus adolescents may have the reasoning and the recourses to seek support outside 
of the family system (Gately & Schwebel, 1991; Hetherington, 1993). In turn, this additional 
support may improve their functioning during times of distress. 
However, older adolescents were also more likely to experience decreases in academic 
achievement as well. It is difficult to distinguish if these declines in academic achievement 
are in relationship to the dissolution or a normal decline experienced during adolescence 
(Eccles, 2004; Ham, 2004). Indeed, younger children have been shown to have more positive 
school experiences (e.g., supportive, smaller, more homogenous) that lead to better academic 
functioning than older teens. During adolescence, academic achievement has been shown to 
decrease, especially when adolescents do not experience quality teacher-student relationships 
and a supportive environment at school (Eccles). This supportive school environment may 
assist younger adolescents in adapting to parental relationship dissolution whereas older 
adolescents are missing this protective mechanism. The buffering effects of the school 
environment during parental relationship dissolution should be tested. 
Gender Differences 
Prior literature has shown that boys and girls may react differently to parental 
relationship dissolution and that these gender differences may vary as a function of age. 
Dissolution appears to have a greater impact on girls' academic achievement when compared 
to boys (Ham, 2004), whereas dissolution may exacerbate problem behaviors in boys 
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(Amato, 2001). In addition, effect sizes for academic achievement after dissolution are 
stronger for children in primary school when compared to children in high school (Amato). 
Due to this studies' small sample size, it was impossible to explore these complex 
relationships in detail. T-tests did not reveal any significant gender differences in the 
adolescent pre- or postdissolution functioning. Furthermore, no significant differences were 
found in the family processes or individual characteristics assessed. Moreover, when gender 
was added to the multivariate models, it failed to be significant or change the patterns of 
findings. 
When a series of hierarchical regressions were conducted separately for adolescent 
females and males, the influences on postdissolution problem behaviors and academic 
achievement differed slightly (results not shown). For example, for females, marital status 
and higher levels of parental conflict were related to increases in problem behaviors while 
older age at dissolution, longer time since the dissolution, and increases in relationship 
quality were more predictive of decreases in problem behaviors for boys. Additionally, while 
higher levels of predissolution income were related to increases in academic achievement for 
both females and males, the older a female was at the time of dissolution the larger the 
decreases in academic achievement. On the other hand, increases in income and higher levels 
of postdissolution self-esteem were related to increases in academic achievement for males. 
Given the small number of male and female cases, it was impossible to test age by gender 
interactions. Again, due to the number of complex individual and family processes assessed 
in this study as well as the small sample size, statistical power was minimized and these 
results should be interpreted cautiously. Future research is needed to addresses these 
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potential gender differences surrounding parental relationship dissolution as well as how 
these differences may vary as a function of the child's age. 
Limitations 
While this research does inform the current literature on adolescent outcomes after 
parental relationship dissolution, some limitations should be considered. First, although the 
sample was nationally representative, there was an oversampling of single parents that 
resulted in a small group of adolescents who had experienced parental relationship 
dissolution between the two times of data collection. Second, the data was collected between 
12 and 20 years ago. While rates of divorce have stabilized, rates of cohabitation have 
increased (Fields, 2003). Thus, more adolescents may be experiencing these stressful family 
transitions than represented here. Furthermore, adolescents are more likely to engage in 
delinquent acts and have academic difficulties today than in the past and families may 
experience different challenges than families did some 20 years ago (Roth &Brooks-Gunn, 
2000). Third, the number of parental relationship dissolutions was not taken into account. 
Indeed, multiple transitions have been shown to have a cumulative effect on adolescent 
wellbeing (Brown, 2002; Wu &Martinson, 1993). Fourth, the amount of missing data 
negated the use of a change in conflict score. As noted above, knowing the level of conflict 
after the dissolution and the change in the level of conflict could have been beneficial 
because decreases in conflict may be related to increases in parent-child relationship quality 
and the ability of the adolescent to adjust after parental relationship transition (Hetherington 
et al., 1998). Finally, this research focused only on heterosexual parental relationship 
dissolution. The numbers of lesbian- and gay-headed families are increasing (Galvin, Bylund, 
& Brommel, 2004; West &Turner, 1995). As the definition of family continues to become 
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more diverse, researchers should explore the outcomes of children in these non-traditional 
family forms. 
Conclusion 
In sum, this research supports previous literature on the complexities of family and 
individual processes and changes in these processes after parental relationship dissolution 
that influence adolescent problem behaviors and academic achievement. Overall, the levels 
of income, parental conflict, self-esteem, and parent-child relationship quality, as well as 
interactions among them, contribute to adolescent outcomes after parental relationship 
dissolution. The results of this study may lend support for the importance of family 
interventions that focus on enhancing parental resources (e.g., income) parenting practices 
(e.g., increasing the quality of the parent-child relationship) and family environments (e.g., 
decreasing parental conflict) as well as individual therapies that concentrate on increasing a 
child's wellbeing and self-esteem during a parental relationship dissolution (Alpert-Gillis et 
al., 1989; Wolchik et al., 2000). 
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FIGURES AND TABLES 
Figure 1. Overall Model oflnfluences on Adolescent Outcomes after Parental Relationship 
Dissolution 
Family Microsystem 
• Relationship wave 1 
• Parental conflict wave 1 
• Time since dissolution 
• Change in income 
• Change in education 
• Change in relationship 
Demographics
• Income wave 1 
• Marital status wave 1 
• Parental education wave 1 
Moderators 
• Change in income xself-
esteem 
• Change in education xself-
esteem 
• Conflict xself-esteem 
• Change in income x change in 
relationship 
• Change in education x change 
in relationship 
• Conflict x change in 
relationship 
• Change in relationship x self-
Outcomes 
• Problem behaviors 
• Academic achievement 
Adolescent Microsystem 
• Predissolution functioning 
• Adolescent self-esteem 
Demographics 
• Child age at dissolution 
Notes : The bidirectional arrows between the microsystems represent a mesosystem. ~'he 
moderator variables are shown influencing the relationship between the family microsystem 
and adolescent outcomes, as well as the adolescent microsystem and adolesc-ent outcomes. 
r 
Table 1. T~eighted Independent Sample T-tests For Those Y1~ho Experienced Dissolution and 
Those ~lho .Z~id .loot Experience Dissolution 
No Dissolution Dissolution 
M SD 11~I SD d, f ' t 
Academic Achievement 0.07 0.97 0.14 1.00 13 91 -0.80 
Problem Behaviors -0.20 1.70 0. S7 1.87 1391 -1.96 
Marital Status 0.03 0.16 0.09 0.28 169.98 -2.66*~ a`
Age Of Child -0.05 26.73 -0.08 27.4 1391 -0.33 
Parent Age 35.12 6.66 33.98 5.99 1391 2.04* 
Parent Education in Years 13.34 2.78 13.17 2.74 1391 0.73 
Family Income 4406.89 19475.28 5416.80 20577.36 1391 -0.61 
Parent-Child Relationship Quality 1.09 3.02 0.11 3.92 181.83 3.03 * *b 
Parental Conflict -1.26 4.00 0.47 5.95 1391 -3.56* * *~ 
Notes : 1 * * ~ < .001, *'~ < . 01, ~ < . 05, + < .1.0 ; 2 a' b' ~ e ual variarce not assumed; ~) p p p p ~ ) q 
a F=63.37,p<.001; bF=25.57,p<.001; ~.~=29.89,p<.001 
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Table 2. Component Mat~~ix for Problem Behaviors 
Wave 1 Wave 2 
Factor Factor 
loadings loadings 
Item 
Unhappy, sad, depressed 0.59 0.61 
Strong, short temper 0.62 0.73 
Stubborn, sullen, irritable 0.62 0.66 
Bullies, mean, cruel to others 0.66 0.83 
Is disobedient 0.51 0.63 
Trouble getting along with others 0.60 0.77 
Eigenvalue 2.16 3.01 
~o of variance 36.00 50.13 
a 0.64 0.79 
Extraction Method: Principal Component Analysis. 
47 
Table 3. Component Matrixes for Study Constructs for Wave 1 Parent-Child Relationship 
Qacality 
Factor loadings 
Item 
Time with child 0.72 
Praise child 0.78 
Hug child 0.71 
Allow child to help set rules 0.62 
Global quality of relationship 0.57 
Eigenvalue 2.36 
°Io of variance 47.15 
a 0.69 
Extraction Method: Principal Component Analysis. 
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Table 4. Pattern and Structure Matrices for Parent-Child Relationship Quality Wave 2 
Pattern M atri x 
Factor loadings 
Structure Matrix 
Factor loadings 
Item 1 2 3 1 2 3 
Communication and Support 
How likely would you be to talk to parent if you 
were depressed 0.88 0.01 -0.08 0.85 0.30 0.29 
How likely would be to talk to parent if making a 
major decision 0.76 -0.15 0.12 0.76 0.17 0.39 
When a decision affects you, how often does your 
parent talk to you first 0.21 -0.21 0.68 0.42 0.10 0.69 
Did you spend time working on projects or having 
talks 0.45 0.01 -0.13 0.40 0.13 0.06 
How much do you admire your parent 0.66 0.13 0.04 0.72 0.38 0.36 
How would you relate your overall relationship with 
your parent 0.62 0.23 0.06 0.73 0.48 0.40 
Affection 
How often do your receive praise from your parent 0.04 -0.09 0.70 0.29 0.17 0.68 
Have you been given a hug or kiss in the past week -0.20 0.13 0.65 0.12 0.29 0.62 
Monitoring 
How much does your parent know about how you 
spend your time away from home -0.13 0.43 0.56 0.26 0.58 0.65 
How much does your parent know about how you 
spend your money -0.05 0.91 -0.03 0.26 0.88 0.26 
How much does your parent know about how you 
spend your free time 0.20 0.82 -0.07 0.47 0.87 0.30 
Eigenvalue 3.79 1.28 1.13 
°Io of variance 34.47 11.6 10.23 
a 0.80 
Extraction Method: Principal Component Analysis. 
Rotation Method: Promax with Kaiser Normalization 
Rotation converged in 5 iterations 
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Table 5. Component MatYix for Parental Conflict Wave 1 by Mair2 and Secondary 
Respondents 
Primary Secondary 
Caregiver Caregiver 
Factor Factor 
Loadings Loadings 
Item 
Conflict about household tasks 0.79 0.72 
Conflict about money 0.79 0.70 
Conflict about time together 0.77 0.68 
Conflict about sex 0.57 0.59 
Conflict about having another child 0.46 0.48 
Conflict about in-laws 0.61 0.66 
Conflict about the children 0.60 0.70 
Eigenvalues 3.11 2.96 
°Io of variance 44.40 42.35 
a, 0.79 0.77 
Extraction Method: Principal Component Analysis. 
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Table 6. Component Matrix for Adolescent Self-esteem Wave 2 
Factor 
Loadings 
Item 
I can do about anything I set my mind to 0.73 
I feel I am a person of worth 0.72 
I feel I do things as well as others 0.54 
On whole, I am satisfied with myself 0.74 
Eigenvalue 1.89 
Variance 47.14 
a 0.62 
Extraction Method: Principal Component Analysis. 
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Table 7. Weighted Means and Standard Deviations of Demographic Variables Wave 1 and 
Wave 2 (n=146) 
Variable 
Outcomes 
Problem Behaviors, Wave 2 
Problem Behaviors, Wave 1 
Academic Achievement ,Wave 2 
Academic Achievement, Wave 1 
Covariates
Married, Wave 1 
Child Age At Dissolution In Years 
Time Since Dissolution In Years 
Parent Education In Years, Wave 1 
Family Income, Wave 1 
Parent-Child Relationship Quality, Wave 1 
Self-Esteem, Wave 2 
Change In Parent-Child Relationship Quality 
Moderators 
Parental Conflict, Wave 1 
Change In Parental Education 
Change In Family Income 
M SD 
9.05 2.47 
8.87 1.87 
5.74 1.38 
4.13 0.84 
1.29 0.66 
10.84 3.17 
3.21 1.90 
13.17 2.74 
37792.48 20458.61 
0.12 3.50 
12.71 1.45 
1.09 6.60 
15.33 5.91 
0.13 0.39 
-1509.50 24689.97 
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Table 8. Weighted Frequencies of Demographic Variables Wave 1 and Wave 2 (n=146) 
Characteristic n % 
Sex of Primary Caregiver 
Female 77 53.7 
Male 69 47.3 
Race 
White 114 7 8.2 
Non-White 32 21.8 
Marital Status of Primary Caregiver, 'Wave 1 
Married 13 3 91.4 
Cohabitating 13 8.6 
Household Type Wave 1 
Biological 108 7 3.6 
Non-biological 38 26.4 
Status of Wave 1 union 
Cohab to Separation 13 8.6 
Marriage to Separation 44 29.9 
Marriage to Divorce 90 61.5 
Sex of child 
Female 83 57.2 
Male 63 42.8 
Where Child Lives Wave 2 
Both Biological Parents 13 8.9 
Biological Father 32 22.1 
Biological Mother 97 66.5 
Neither Biological Parent 4 2.5 
Marital Status of Primary Caregiver, ~JUave 2 
Married 27 18.5 
Cohabitating 19 13.0 
Single 100 68.4 
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Table 10. Weighted Hierarchical Regressions Predicting Problem Behaviors and Academic 
Achievement (n=146) 
Problem Behaviors, Wave 2 Academic Achievement, Wave 1 
Model Model Model Model Model Model 
1 2 3 1 2 3 
Predissolution Functioning, Wave 1 .21 * .22* .22* .13 .19 .14 
(.14) (.13} {.13) (.12} (.12) (.11) 
[.29] [.31) [.30] [.14) [.20] [.15] 
Covariates 
Married DTs. Cohabitating ,Wave 1 .18 * .20 * .19 * . 00 .00 -. 00 
(.96) (1.02) (.98) (.33) (.33) (.32} 
[1.97] [2.25) [2.06) [.003 [.Ol) [.02] 
Child Age in Months At Dissolution -.30 * -.27 * -.23 * -.42 * * -.38 * * -.41 
(.O l } (. O 1) (. O l) (. 00) (.00) (.00) 
[-.02) [-.02] [-. 02) [-.0 l 1 [-. 01 ] [-.011 
Time in Months Since Dissolution -.30* * -.27 * -.24 * -.21 -.19 -.22+
(.Ol) (.Ol} {.O1) (.Ol) (.Ol) (.Ol) 
[-.031 [-.03] [-.031 [-.01 ] [-. 0 I ] [-.011 
Parental Education In Years, Wave 1 -.04 -.06 -.03 -.12 -.10 -.15 
(.10) (.09) (.09) (.04) (.04) (.04) 
[-.04] [-.061 [-.03] [-.04] [.031 [.051 
Family Income, Wave 1 -.16+ -.11 -.20* .40* * * .35 * * .39 * * * 
(.00) (.00} (.00) (.00) (.00} (.00) 
[-.003 [-.001 [-.003 [.001 [-. oo [.003 
Parent-Child Relationship Quality, Wave 1 -.19+ -.16+ -.19+ -.14 -.14 -. l b 
[-.13 ] [-.11 ] [-.13) [-.04] [-.043 [-.043 
Change In Parent-Child Relationship Quality -.31 * * -.29 * * -.30* * .19 .19 .18 
(.04) {.03) (.04) (.02) (.02) (.02) 
[-.111 [-.11] [-.111 [.033 [.03] [.03] 
Adolescent Self-Esteem, Wave 2 -.10 -.13 -.12 .16+ .13 .15+
(.l~) (.14) (.15) (.06) (.OS) (.06) 
[-.173 [-.21 ] [-.20) [.11 ] [.09] [.10) 
Moderators 
Parental Conflict, Wave 1 .20+ .19+ .19+ -.09 -.17+ -.11 
(.04) (.04) (.04) (.01) (.01) (. O l ) 
[.08) [.08] [.08) [-.02] [.03) [.021 
Change In Parental Education .13 .14 .12 -.04 -.04 -.03 
(. 5 0) (. 5 3) (.49) (.22) (.22) {.22) 
[.761 [.83] [.711 [-.113 [-.101 [-.091 
Change In Family Income -. i 0 -.08 -.10 .17+ ~ .14 .17}
(.00) (.00) (.00} (.00} (.00} (.00) 
[-.001 [-. oo) [-. oo) [. oo) [. 00) [. 00) 
Interactions 
Change In Parent-Child. Relationship Quality .20* * 
X Adolescent Self-Esteem (.02) 
[.06) 
Change In Family Income X 
Adolescent Self-Esteem 
Change In Parent-Child Relationship Quality 
X Predissolution Parental Conflict 
Change In Family Income X 
Change in Parent-Child Relationship Quality 
.16+
(.00) 
[.00] 
.19* 
(.00) 
[.00] 
.17+
(.00) 
[. UO) 
R2 .31 .34 .33 .29 .32 .32 
R2~ .04 .02 .03 .03 
F 5.03*** x.72*** x.17*** 4.03*** 4.52*** 3.93*** 
Note: Weighted Betas or Standardized Coefficients are presented. ~` * ~`~ < .001; * *p < .01; *~ < .05; -+-~ < . i 0. 
~S 
Figure 2. The Interaction of Parental Conflict by Change in Parent-Child Relationship on 
.~4 dol escent 14 cadem is 14 ch ievement 
Parental Conflict by Change in Parent-Child Relationship 
on Academic Achievement 
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Figure 3. The Interaction of Change in Income by Change in Parent-Child Relationship on 
~1 c~'ol escent ~1 cade~n is 14 ch ievement 
Change in Income by Change in Parent-Child Relationship 
on Academic Achievement 
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Figure 4. The Interaction of Self-esteem by Change in Incofne on Adolescent Problem 
Be~iavio~s 
Self-Esteem by Change in Income on Problem Behaviors 
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Figure 5. The Interaction of Self-esteem by Change in Parent-Child Relationship on 
~4dolescent Pt~oblem Behaviors 
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